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Information for local authority key stage 2 English writing 
moderation managers 

Local Authorities (LAs) should utilise these materials alongside previous STA 
standardisation materials to support their internal training and standardisation 
processes for new LA external moderators.  

Standardisation provides confidence, not only to the STA but also to schools, 
that your LA moderation teams have the required knowledge and skills to 
undertake writing moderation, as well as ensuring consistency and accuracy of 
teacher assessed writing at key stage 2.  

To undertake standardisation effectively, LA external moderators must apply 
their knowledge of the national curriculum level descriptions and are advised 
to also refer to the revised criteria which support this statutory assessment 
process. 

The materials consist of non-annotated and annotated versions plus an overall 
commentary to explain the level judgement. 

This collection has been selected specifically to assist LAs in investigating 
level 5 and level 6 borderline assessments and support effective external 
moderation of schools in 2014/15. 

If you have any queries or wish to discuss the content of this document, 
please contact the STA TA & Moderation team by 
emailing TA.moderation@education.gsi.gov.uk 

National curriculum level descriptions 
 
National curriculum level descriptions for Level 6 (Level 5 included for 
comparison) 
 

Level 
 5 

Pupils' writing is varied and interesting, conveying meaning clearly in a 
range of forms for different readers, using a more formal style where 
appropriate. Vocabulary choices are imaginative and words are used 
precisely. Simple and complex sentences are organised into 
paragraphs. Words with complex regular patterns are usually spelt 
correctly. A range of punctuation, including commas, apostrophes and 
inverted commas, is usually used accurately. Handwriting is joined, 
clear and fluent and, where appropriate, is adapted to a range of tasks.  

Level  
6 

Pupils' writing often engages and sustains the reader's interest, 
showing some adaptation of style and register to different forms, 
including using an impersonal style where appropriate. Pupils use a 
range of sentence structures and varied vocabulary to create effects. 
Spelling is generally accurate, including that of irregular words. 
Handwriting is neat and legible. A range of punctuation is usually used 
correctly to clarify meaning, and ideas are organised into paragraphs. 
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Assessment strands 
 
For the purpose of assessing the collections of writing, related assessment 
focuses have been drawn together into three strands: 
 

• sentence structure and punctuation (SSP). 
• text structure and organisation (TSO). 
• composition and effect (CE). 

 
 
Assessment focuses 
• sentence 

structure and 
punctuation 

- vary sentences for clarity, purpose and effect 
- write with technical accuracy of syntax and 

punctuation in phrases, clauses and sentences 
 

• text structure 
and 
organisation 

- organise and present whole texts effectively 
- sequence and structure information, ideas and 

events 
- construct paragraphs and use cohesion within and 

between paragraphs 
  

• composition 
and effect 

- write imaginative, interesting and thoughtful texts 
- produce texts which are appropriate to task, 

reader and purpose 
 
 

 
 
The criteria encourage positive recognition of achievement in writing. Children 
do not necessarily develop uniformly across these categories, and the strands 
allow candidates to consider the relative strengths and weaknesses of a 
child’s work. When making an overall level judgement, candidates should 
consider the ‘best fit’ for each collection of writing, taking all of the strands into 
consideration. 
 
When assessing spelling and handwriting, reference should be made to the 
national curriculum level descriptions. When assessing a collection of work, 
spelling and handwriting should be considered and used to refine judgements 
but should not be given such weight as to change or define the overall level 
judgement 
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Collection 1 

 

Level 6 

 

1. Information 
2. Letter 
3. Narrative 
4. Report 
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MUMMIES 

Ancient Egyptian culture was a mystery for 

centuries, and the “modern” day world only had a 

few clues as to what lay within. The Egyptian 

form of writing, hieroglyphics, was unreadabe for 

many years, and could only be deciphered when 

the Rosetta stone was found in the Napoleonic 

era. Historians used their knowledge of other 

languages to decipher this odd format of writing, 

but the secrets behind the famed Ancient 

Egyptian mummification process were only really 

discovered in the early 20th Century. 

Mummification was the Ancient Egyptian way of 

preserving the dead and, along with their huge 

pyramids and hundreds of gods, was probably 

what the Ancient Civilisation was famous for. 

The first step in the process was to take the body 

of the deceased Pharaoh or Royal Aqquaintance 

to the ibu, or “place of purification, where the 

body was washed in palm wine, before being 

rinsed in Nile Water. The Chief Embalmer (head 

priest of the mummification at hand) would make 

an incision in the left side of the stomach, to 

enable the internal organs to be removed. The 

body would then be stuffed with rags and 

Use of several 
subordinate 
clauses to aid 
economy of 
expression            

 

Precise vocabulary 
supports clarity of 
process                        
(CE) 

Effective use of 
noun phrases to 
convey detailed 
information 
succinctly                 
(SSP / CE) 

Controlled 
placement of 
information builds 
effective opening 
(TSO) 

Single sentence 
paragraph 
provides succinct 
explanation (TSO) 

As part of a cross curricular project on the Ancient Egyptians, children completed an 
internet search / quiz to support fact finding. Following a brief discussion on the features 
of an information text, children were asked to write a report on one aspect of Ancient 
Egyptian life. Writing and editing is completely independent and was completed over two 
sessions.  

 

Repetitive 
structures aid 
cohesion                        
(TSO) 
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sawdust, and then left in Natron salt to dry out for 

40 days. The body was shrivelled and limp after 

the 40 days, so it was rubbed with oils to soften 

the skin. With false eyes and hair, the dead 

Pharaoh could almost pass as alive. The body 

was then wrapped in as many as 20 layers of 

linen bandaging, and placed in an ornately 

decorated coffin called a Sarcophagus. 

When the organs were removed, they were not 

all merely thrown away. The lungs, liver, 

intenstines and stomach were stored in sacred 

containers called Canopic jars. The jars each 

supported a lid in the shape of a head. The 

heads were in fact the four sons of Horus: 

Imsety, who guarded the liver, had the head of a 

man; Duamutef, who guarded the stomach, had 

the head of a jackal; Hapi, who guarded the 

lungs, had the head of a baboon; and 

Qebehsenuef, who guarded the stomach, looked 

most like his father Horus, with the head of a 

falcon. 

These four Gods were said to protect the organs 

of the deceased until they could be restored in 

the afterlife. The brain was retrieved with a 

hooked wire, which was pushed up the nostril to 

mash up the brain, before pulling it out in 

segments. The brain was promptly thrown away. 

The heart, however, was left within the body, as it 

Fronted 
prepositional 
phrase to 
emphasise life-
like appearance              
(SSP) 

Ambitious 
sentence with 
controlled 
repetition of 
embedded clause 
structures and 
accurate 
punctuation   
(SSP) 

Succinct 
summarising 
sentence     
(SSP) 

Effective use of 
subordinating 
connectives to 
describe 
complex process             
(SSP) 

Repetitive 
structures aid 
cohesion                        
(TSO) 

Detailed 
expansion of 
initial 
information         
(TSO) 

Subject 
reference aids 
cohesion       
(TSO) 
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would play a very important part in their 

journey..... 

Amulets such as scarab beetles (sacred beetles 

associated with the Gods) were tucked in among 

the bandages, and were believed to protect the 

body on it’s journey to the afterlife. When the 

body got there, it had to pass a visual test: if 

Osiris, king of the Underworld, deemed the body 

good enough, he would awaken the Pharaoh and 

guide him to his second test – the Weighing of 

the Heart. The Heart ceremony decided whether 

the Pharaoh was a good person, and deserved to 

go through to the afterlife, or a bad person; which 

resulted in consequences. This was decided by 

weighing the heart – didn’t I tell you it would 

come in handy? – against the feather of truth. 

The Ancient Egyptians believed that all the 

person’s thoughts, emotions and deeds, good or 

bad, were recorded in their heart and that the 

feather of truth would determine this. If the heart 

was lighter than the feather, Osiris would guide 

the Pharaoh through to the afterlife, where 

he/she could live in eternal state of happiness. If, 

however, the heart weighed more..... the body 

and soul of the Pharaoh would become lunch for 

Ammut the Devourer, a she demon with the head 

of a crocodile, the torso of an adult lion and the 

backside of a hippotamus. The Pharaoh would 

Verb forms 
controlled and 
deliberately 
varied to convey 
precision of 
tense and 
meaning             
(SSP) 

Passive and 
active verb 
forms convey 
shift between 
formal narrative 
and informal 
comment             
(SSP / CE) 

Modals indicate 
possible 
outcomes            
(SSP) 

Subject 
references link 
ideas across the 
text                            
(TSO) 

Paragraph 
developed in 
depth to 
support 
meaning and 
purpose     
(TSO) 

Continued 

7 of 25



cease to exist, in the world of the living or of the 

dead. 

One of surely the most famous Pharaohs was 

Tutankhamun, who is actually one of the main 

reasons people today know so much about 

mummification and the beliefs of the Egyptians 

about the afterlife. When it was discovered in 

1922 by Howard Carter, it was completely intact 

– every treasure in place, the mummy in one 

piece, the tomb paintings untouched by robbers. 

No-one had been in since the day he was buried. 

This is probably the main reason we know the 

extents that we do about how the Egyptians 

mummified the dead, what they sent them to the 

grave with, e.t.c. Tutankhamun in himself was an 

incredibly interesting subject: known as the Boy 

King, he became Pharaoh at the age of nine and 

died between the ages of fifteen and eighteen. 

DID YOU KNOW? 

When King Tut’s tomb was found, one of it’s 

discoverers died, and it was believed to be 

cursed – it wasn’t really! 

In conclusion, mummification is a subject people 

have pondered over for years, and in truth...we 

only know the beginning of the vast civilisation 

the Ancient Egyptians were.   

 

Adverbs 
emphasise 
significance of 
discovery                    
(SSP) 

Incorrect 
apostrophe – 
below L6     
(SSP) 

Succinct 
complex 
sentence 
supports 
coherence             
(SSP / TSO) 

Subheading 
signals informal 
comment 
through direct 
address to the 
reader                                   
(TSO / CE) 

Brief but 
confident 
conclusion 
frames the 
purpose of the 
writing  

(TSO / CE) 

Some loss of 
purpose – 
below L6                   
(TSO / CE) 

Patterned 
phrase structure 
creates 
dramatic effect      
(CE)  
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Commentary  

Sentence Structure & 
Punctuation (SSP) 

Text Structure & Organisation 
(TSO) 

Composition & Effect (CE) 

Controlled use of a variety of 
simple and more complex 
sentences; grammatical 
accuracy is maintained within 
ambitious structures. 

Sentence features used to 
give clarity or emphasis of 
meaning, e.g. prepositional 
phrases (through to the 
afterlife); complex noun 
phrases (all the person’s 
thoughts, emotions and 
deeds, good or bad). 

A wide range of connectives 
links ideas with some 
manipulation for emphasis 
and controlled use of 
subordinate clauses for 
economy of expression (If the 
heart was lighter...where 
he/she could live...). 

Verb forms are controlled and 
selected to convey precision 
of meaning (was to take; 
would determine). 

A full range of punctuation is 
used consistently accurately, 
with occasional errors (it’s). 

Overall organisation of the 
text is logical and controlled.  

The opening paragraph 
skilfully combines comment 
and historical context to 
guide the reader through to 
the main body of text. 

Paragraphs are shaped with 
priority subjects developed in 
depth to support meaning 
and purpose, e.g. the 
detailed account of the 
weighing of the heart. 

Cohesion is achieved through 
chains of reference (Ancient 
Egyptian culture; Ancient 
Civilisation; the vast 
civilisation), and connecting 
devices, e.g. pronoun 
referencing (This is probably 
the main reason...); 
connectives (When the 
organs were removed). 

This informative piece is 
confidently executed, 
combining contextual 
information, explanation and 
personal comment. 

Writing is engaging and 
attention is given to detail, 
suggesting an authoritative 
expert view (it had to pass a 
visual test). Appropriate use 
of controlled informality 
allows for direct address to 
the reader and the 
provocation of response. 

Accurate use of technical, 
and often ambitious, 
vocabulary supports the 
purpose of the text (decipher, 
eternal, pondered, 
Sarcophagus).  
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Dearest Mother, 

Three weeks have passed since that fateful day 

that they came to our village and took me away  

as I am sure you have not forgotten. I certainly 

have not. I think of you every moment of my 

working day; every night I look up to the stars 

and wish for them to bade you goodnight. 

The work here is often arduous and unrelenting – 

my assigned task is to assist in the process of 

hauling huge rocks from the banks of the Great 

Nile to the construction site, before fine-tuning 

the edges of the lumps of granite and guiding 

them into place on the structure we have created 

with hand and heart. I do not detest my job – I 

feel honoured at playing a part in Our Lord 

Khufu’s journey to heaven, and we are 

constructing the vast steps he will take on that 

journey. I do not detest it, no. I respect it. 

The conditions of work are far from those of the 

farm. In fact, life is so different here, it is almost 

hard to imagine our farm comparing to it. It often 

requires inordinate amounts of physical 

As part of a cross curricular project on the Ancient Egyptians, children were asked to imagine 
that they had been drafted into working on the building of a pyramid for the Pharaoh. Video 
clips were used as a stimulus for note taking and the class discussed and visualised how 
farm workers / slaves would have felt leaving their villages to work on the pyramids. Writing 
was drafted and completed within a single extended session. 

 

Repetition of 
structures to 
emphasise 
intensity of 
feeling              
(SSP) 

Ambitious 
sentence 
structure with 
controlled 
linkage of 
several clauses   
(SSP) 

 

Short 
sentences to 
summarise 
viewpoint and 
for emphasis                 
(SSP / CE) 

 
Adverbs qualify 
and intensify                
(SSP) 

 

Purpose clear, 
but 
information 
withheld to 
invite reader 
speculation                    
(TSO) 

 

Paragraph 
expanded to 
inform and 
comment                   
(TSO / CE) 

Subject 
referencing aids 
cohesion                     
(TSO) 

Text reference to 
previous 
paragraph 
maintains 
coherence 

 (TSO) 
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endurance; the combined voices and chisels of 

20,000 men create an unimaginable cacophany, 

and the weather certainly plays no helpful part in 

the situation: the wind provides no shelter from 

the searing heat – it kicks up dust and grit, which 

clings to our sweaty skin, rubbing us sore. My 

feet are burned from the rough, hot ground. I am 

becoming accustomed to it, though – I am 

growing stronger, tougher by the day. 

I have made a sufficient amount of friends here, 

one of which is rather unusual. He is a donkey 

whose delegated task is carrying vases of water 

for the workers. 

I have decided to name him Donkor – for two 

reasons. The first being that its similarity to the 

name of the animal itself amused me, but the 

second being that the meaning is true to the 

depths of his heart – he is as humble and honest 

a creature as you could ever imagine. I have 

found a home away from home here and while 

the work is wearisome and at times tedious, I am 

far from lonely or depressed; while sitting around 

the fire over supper, sharing tales of our 

respective villages, I have acquired many a 

friend, and of course with Donkor at my side I 

could never feel alone. 

Wide range of 
verb forms 
conveys meaning 
precisely           
(SSP) 

 

Precise 
vocabulary 
supports purpose                 
(CE) 

 

Complex 
sentences 
enable succinct 
presentation of 
ideas                  
(SSP) 

 

Noun phrases help 
convey positive 
attributes          
(SSP) 

 

Text shaped by 
short paragraph 
to link adjacent, 
detailed sections                   
(TSO) 

Cohesion sustained 
through appropriate 
use of connecting 
devices                 
(TSO) 

Expanded phrases 
in simple 
sentence 
emphasise 
physical impact of 
conditions        
(SSP)  
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I miss you mother – you and my much loved 

sister Theori both, and I happily anticipate the 

day I return. In time, mother. Everything comes in 

time. 

 

Sending you all of my love, 

Aten 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Deliberate 
repetition for 
effect                
(CE) 
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Commentary 

Sentence Structure & 
Punctuation (SSP) 

Text Structure & 
Organisation (TSO) 

Composition & Effect 
(CE) 

A range of grammatically 
accurate sentence 
structures contribute to 
clarity of purpose, e.g. use 
of multiple clauses to link 
related points and ideas; 
simple sentences to 
summarise, to emphasise, 
or to convey emotional 
impact. 

Precise modifiers qualify, 
intensify and emphasise 
(sufficient, relentless, 
unimaginable).  

Verb forms create nuances 
of meaning, indicating 
subtle transitions between 
present and past time (has 
passed; are constructing; 
is to assist). 

Punctuation is consistently 
accurate in a variety of 
sentence structures. 

 

 

Past and present are 
skilfully interwoven through 
a series of linked 
paragraphs that move from 
the specific (that fateful 
day) to the general (The 
work here) and back to the 
specific (the day I return). 

Paragraphs are shaped 
and developed according 
to priority of purpose, e.g. 
the detailed reference to 
the donkey and the 
effective, brief final 
paragraph. 

Cohesive devices 
effectively support 
coherence, e.g. through 
the use of subject specific 
vocabulary (assigned task, 
tedious, wearisome); a 
range of connectives 
(since, before, whose, 
while); complex noun 
phrases (a home away 
from home); prepositional 
phrases (from the banks of 
the Great Nile). 

This positive and 
empathetic piece 
confidently conveys the 
circumstances and 
emotions of a child taken 
from his/her family and 
forced into slavery. 

The level of formality 
conveys a sense of awe 
and respect for both the 
mother, and for the 
creation of the pyramid, 
which despite the 
hardships, is viewed with 
sustained positivity. 

The strength of the piece 
lies in the individual voice 
which offers authentic 
description (the combined 
voices and chisels of 
20,000 men create an 
unimaginable cacophony) 
and an underlying 
poignancy of acceptance 
tinged with hope 
(Everything comes in time). 

Vocabulary is precise and 
ambitious, supporting the 
purpose of the writing 
(honoured, detest, 
respective, anticipate). 
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‘The Piano’ – A sequel. 

Cradling a glass of fresh orange juice to my 

chest, I tentatively stroke my slim fingers across 

the lid of my old piano. I glance out of the window 

across the room, taking in the harsh bleakness, 

the flakes of snow dusting the trees outside with 

white, lighting the dim room with pale 

luminescence. Placing my glass on top of the 

instrument, I dust off the aged, red-leather piano 

stool and take up my perch. Grandpa always 

used to tell me that playing brought back 

memories – he even said that playing the song 

that he wrote for Grandma Anna brought his 

whole past to him in flashbacks that seemed as 

vivid as reality. 

Lifting the smooth, black lid, I reveal the keys – 

which seem untouched by time. 

As I start to play, the soft melody reminds me of 

a song that Grandpa and I used to play together 

almost every time we saw each other – a 

melodious tune that will forever remind me of 

him. I can almost picture my face growing 

Based on exploration of the animated version of The Piano (Aidan Gibbons), children 
were asked to write a short sequel, containing flashbacks. Ideas were initially plotted 
onto a storyboard and discussed as a class. This extract from the narrative was 
completed over three half hour sessions and all writing is independent. 

 

Precise use of 
modifiers to 
qualify and 
emphasise               
(SSP) 

Ambitious use 
of multiple 
clauses to 
develop 
narrator’s 
thought 
process            
(SSP) 

Fronted 
adverbial acts 
as cohesive 
device          
(SSP / TSO) 

Controlled use 
of elaboration 
and 
imaginative 
detail creates 
interest in 
opening 
paragraph and 
supports 
development 
of ideas                          
(TSO / CE) 

Paragraphs 
shaped to 
support 
meaning and 
purpose                                     
(TSO) 
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younger, retaining the bright eyes and warm 

smile that I used to support... 

It was the day after my birthday, and Grandpa 

was staying over. Midway through galloping 

around like a headless chicken on my hobby 

horse, handed down to me as a 9th Birthday 

present from Grandpa. I was listening to Grandpa 

play when he beckoned me over. I slid onto the 

stool beside him –I knew which part of the piece 

he’d approached, and I placed a young finger on 

the key needed. I smiled up at him, my deep 

brown eyes filled with happiness and love, my 

emotions reflecting in his frail face. 

I also remember him telling my mother and me of 

all the memories of his life to him, only a week 

before he fell mortally ill...and passed away. 

Lowering my head solemnly, I let my dark hair fall 

over my face. A tear splashed onto the keys, 

followed by another. The memory of him was so 

real – too real. It is hard to accept the fact that he 

is gone. I feel a sudden emptiness in my heart, 

along with a sickening longing. 

As my tears of misery splatter onto the pale keys, 
my long, thin fingers trail the path of the song. 

Grandpa was right - the memories were so vivid: 

I felt as if he was really there. Tear after tear fall, 

Ambitious 
structure, but 
main clause 
incomplete            
(SSP) 

Repetition of 
structure to 
convey depth 
of feeling               
(SSP) 

Adverbs 
modify to 
emphasise 
degrees of 
intensity                  
(SSP) 

Chronology 
supports 
developed 
flashback of 
events                   
(TSO) 

Viewpoint 
convincing and 
sustained                
(CE) 

Link back to 
opening 
paragraph aids 
coherence   
(TSO) 

Nominalisation 
for 
succinctness 
(SSP) 
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reminding me of the steady rhythm of the grim 

rain on my melancholy funeral umbrella... 

The mass exodus of black umbrellas had long 

ago moved on, but I still stood there, a lone, dark 

figure, just staring at the newly place grave of my 

Grandfather: 

“Here lies Jonathan Stoke, proud son, husband, 

father and Grandfather.” 

Holding the handle of my umbrella close to my 

chest, I crouched down. I stroked the word 

“Grandfather”, recently carved into the smooth 

black granite, with icy water running down it. I 

shifted my position, and for a brief moment the 

cold rain splashed my face. 

I touch my face, my cheeks feeling suddenly 

cold. For a second, I think I see the reflection of 

my Grandfather’s aged face beside the words 

“Here Lies He” on a slab of obsidian. But, I blink, 

and the image vanishes. He is gone. My heart 

sinks even more as I think of all the people I have 

lost – Grandma, Grandpa ... my sister, Anna... 

The rush of the hospital was a blur around me as 

I ran through the clean white halls, my dark hair 

and dark jacket making me stand out against the 

pale blue-and-green clothed hospital workers. 

The whole place smelt of disinfectant which 

made me feel physically sick on top of my worth.  

Complex noun 
phrase 
anticipates 
impending 
flashback and 
aids cohesion            
(SSP / TSO) 

Verb forms 
controlled to 
convey 
precision of 
meaning                
(SSP) 

Short sentence 
summarises 
impact of loss                   
(SSP) 

Effective 
nominalisation 
conveys 
general impact 
of setting on 
narrator      
(SSP) 

Reference 
chains link 
ideas across 
paragraphs                   
(TSO) 

Ellipsis 
supports shift 
in time  

(SSP / TSO) 
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My heart raced inside my mouth as I pushed 

through a grey swing-door labelled “Intensive 

Care”. My panic stricken eyes scanned the room, 

taking in the wires, the racks of antibiotics, the 

beeping machinery, the tubes and the bags of 

clear liquid – and the small hospital bed, lost 

amongst the maze of medical equipment. On it 

lay a young girl; her face was deathly pale, her 

dark hair spread out on the pillow around her 

head. Her eyes were closed. I hurried to her 

bedside, sinking to my knees and taking her 

hand. It was so cold. I was aware of the 

persistent beeping in my left ear. I looked up and 

was greeted by the black screen of the heart 

monitor, jagged green lines shooting upwards 

with every beep – telling me that she was alive. 

But, even as I watched, the lines got lower. A 

tear rolled down my cheek as they were reduced 

to a horizontal green line, the never-ending beep 

ringing in my ears...    

Yet more tears spatter on the keys of my piano, 

but I wipe them away with a stubborn sleeve. I 

hear 4 soft thuds, one after another, and a 

shadow falls over me. Looking up, I see Whisper 

– my girlfriend Arabella’s ragdoll cat. He settles 

on top of my piano, his long, cream-coloured fur 

in bold contrast to the sad, dusty blackness 

Appropriate 
use of dash to 
emphasise the 
comparison   
(SSP) 

Short sentence 
for impact               
(SSP) 

Clauses 
manipulated 
for effect                      
(SSP) 

Descriptive 
detail in the 
paragraph 
moves from 
the general to 
the specific for 
dramatic 
emphasis             
(TSO) 

Repetitive 
structures 
contribute to 
effective 
description                     
(TSO)      

Repeated 
reference links 
back to earlier 
present day 
emotions              
(TSO) 

Effective 
choice of 
language 
implies death                               
(CE) 

Metaphor 
conveys sense 
of irony      (CE) 
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below him. His bushy tail sweeps across the 

piano’s surface, curling around him; it’s tipped 

with warm brown, as though it had been dipped 

in chocolate, as are his ears, paws and around 

his nose. His intense blue eyes chase my fingers 

as I play, and he stretches out a paw in an 

attempt to catch them. Whisper has been 

Arabella’s best friend since he was just a few 

months old, and he brings back fond memories of 

the day I met her... 

It was a dull, August morning – the air was 

humid, but the sky was grey and bleak. A group 

of riotous boys ran along the dusty path, pushing 

each other into ditches and laughing like 

hooligans. One of them hurled his friend’s 

schoolbag into the nearby field, sending a scruffy 

ginger boy over the fence in search of it. I 

trudged a far way behind them with my hands 

deep in my pockets and my bag slung lazily over 

one shoulder. I purposefully let my jaw-length 

hair fall over my face. In between me and the 

boys was a girl – tall with dark red hair tumbling 

over her slim shoulders. She wore a pale blue 

tank top and skinny jeans, and was as casual as 

was humanly possible. 

Just then the boys spotted something in a ditch. 

The ginger boy, who had regained his satchel 

from the field, crouched to the ground before 

Controlled use 
of multiple 
clauses to aid 
economy of 
expression 
(SSP) 

Controlled use 
of a variety of 
sentence 
structures and 
openings 
contributes to 
clarity of 
purpose and 
overall effect 
on the reader    
(SSP) 

Precise 
vocabulary 
contributes to 
effect    

(CE)     

Indefinite 
pronoun 
creates 
speculation    
(SSP) 

Convincing 
characterisation 
(CE)     

Pronoun 
referencing 
aids cohesion            
(TSO) 
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standing and flicking a stone at the ditch. I heard 

a very faint cry almost inaudible. The boys 

sniggered among themselves, before 

disappearing round the corner. The girl hurried 

forward............................................. 
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Commentary 

Sentence Structure & 
Punctuation (SSP) 

Text Structure & 
Organisation (TSO) 

Composition & Effect 
(CE) 

A range of sentence 
features contributes to 
clarity or emphasis of 
meaning, e.g. fronted 
adverbials (For a second); 
complex noun phrases (the 
reflection of my 
Grandfather’s aged face); 
prepositional phrases 
(across the piano’s 
surface). 

Subordination is varied, 
with controlled use of 
ambitious structures 
(The...boy, who had 
regained his satchel..., 
crouched..., before 
standing and flicking a 
stone...). 

Verb forms convey 
precision of meaning, 
although there are 
occasional errors of tense 
when moving between 
complex time frames. 

A range of punctuation is 
used with occasional errors 
in ambitious structures. 

The chronology of the 
narrative acts as a 
pendulum, creating 
effective transitions 
between present and past 
time. 

Overall direction of the text 
is clearly signalled, e.g. 
through paragraph 
openings (Lowering my 
head); related references 
(the harsh bleakness; the 
grim rain; a dull, August 
morning); repetitive 
references (umbrellas, 
tears, cold). 

Paragraphs are shaped to 
support meaning and 
purpose, with key ideas 
developed in depth and 
well managed movement 
between the general and 
the specific. 

A range of cohesive 
devices contribute to 
overall coherence, e.g. 
connectives (as though, 
before, that, which, since, 
who); pronoun referencing; 
complex noun phrases; 
adverbials; prepositional 
phrases. 

This complex piece 
confidently portrays a 
sequence of flashbacks, 
based on the imaginative 
development of the original 
theme.  

Writing is descriptive (The 
mass exodus of black 
umbrellas) and convincing 
(My panic stricken eyes), 
effectively maintaining the 
style of Gibbon’s film. 

Viewpoint is shaped by the 
individual voice of the 
narrator (I feel a sudden 
emptiness in my heart) and 
the underlying sense of 
loss that pervades 
throughout (the sad, dusty 
blackness). 

Vocabulary is precise and 
often ambitious 
(luminescence, frail, 
melancholy, inaudible), 
with some use of stylistic 
features for effect, e.g. 
figurative language (a 
stubborn sleeve; maze of 
medical equipment); 
repetition (so real – too 
real); dramatic impact (Her 
eyes were closed). 
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How does nature clean dirty water? 

 

 

Our Experiment. 

Recently, we were visited by Anna, from the 

Groundworks team. She helped us complete a 

science experiment: How does nature clean dirty 

water? 

The ingredients / materials that were provided 

with were: Cotton, a variety of different sized 

rocks, leaves, grass, and a large jug of polluted, 

dirt clogged water. The idea was that we were to 

construct a filter, lining it with materials of our 

choice. We were then to pour the dirty water from 

glass to glass (we had two), and see how many 

times it took us until the water was reasonably 

clean, or at least as clean as we could possibly 

get it. 

Children worked in groups to complete a filtering activity, related to their geography/ 
science topic on rivers. Notes taken during the practical session were discussed as a 
class, prior to the writing of a report to explain their findings. Writing was completed in a 
late afternoon session and is completely independent. 

 

Controlled use of 
multiple clauses 
to aid economy of 
expression                 
(SSP) 

Precise noun 
phrases support 
purpose                
(SSP) 

 

Diagram 
indicates key 
features of 
report              
(TSO) 

 

Succinct 
introduction 
establishes 
purpose (TSO) 

List of materials 
supports 
organisation           
(TSO) 

Qualifying 
statement signals 
experimental 
nature of process                     
(TSO) 
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The order in which we stacked our equipment 

into the funnel was, if I remember correctly, this: 

large rocks near the mouth of the funnel, followed 

by smaller rocks, leaves, grass, and finally a 

small amount of cotton wool, designed to collect 

the muck and dirt before it reached the rest of its 

journey. 

We repeated the method about seven times, by 

which time our water was almost clean, possibly 

the cleanest in the room. But then – either by 

accident or by sabotage, I’m not sure – it all went 

wrong. I think some rocks fell into the jar, and of 

course, by this time they had collected a fair 

amount of grime, thereby polluting our water 

slightly more. Even so, I think we still came 

maybe second or third. 

In conclusion: If you compacted the materials 

well, providing less escape routes for the dirt, 

then your filter will work better. We made the test 

effective, by thinking about the things we put in, 

and made it fair by having equally dirty water for 

each team. We observed and compared the 

results of the other teams to determine the best 

cleaning process. 

 

 

 

Embedded clause 
marked by dashes 
signals an aside to 
the reader                    
(SSP) 

 

Controlled use of 
range of 
connectives within 
single, multiple 
clause sentence   
(SSP) 

 

Verb forms 
controlled to convey 
precision of meaning                 
(SSP) 

 

Adverb qualifies to 
indicate fairness of 
process                    
(SSP) 

 

Connecting devices 
support chronology     
(TSO) 

Reference to earlier 
paragraph aids 
coherence                    
(TSO) 

Terminology 
supports purpose                  
(CE) 
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Commentary 

Sentence Structure & 
Punctuation (SSP) 

Text Structure & 
Organisation (TSO) 

Composition & Effect 
(CE) 

Sentence structures are 
varied, including 
controlled use of multiple 
clauses to aid economy 
of expression. 

Information is expanded 
through use of a range of 
connectives (until, which, 
or, before, if, either), 
expanded noun phrases 
(the results of the other 
teams), and adverbials 
(slightly more). 

Verb forms are mostly 
controlled to convey 
meaning and tense 
(does...clean, were 
provided, could...get). 

A range of punctuation is 
used mostly accurately, 
including colons, dashes 
and brackets. 

The report is logically 
organised in keeping with 
its purpose. 

Paragraphs are 
appropriately shaped, 
chronologically recording 
each stage of the 
process, and 
interspersing this with 
personal comment. 

A range of cohesive 
devices supports overall 
coherence, e.g. 
connecting words and 
phrases (But then), 
reference chains (dirty 
water...muck and 
dirt...grime) and pronoun 
referencing (we, our, it, 
they, I). 

The scientific purpose of 
the writing is clearly 
conveyed through the 
succinct introduction, and 
the chronological 
ordering of method, 
result and conclusion. 

The controlled shift 
between formal 
explanation, and informal 
personal comment, 
contributes to reader 
engagement. 

Viewpoint is sustained, 
e.g. through the 
authoritative voice of the 
young scientist (If you 
compacted the materials 
...) and personal opinion 
(or by sabotage). 

Vocabulary is varied with 
some precise word 
choice to support 
purpose (filter, funnel, 
grime, polluting, possibly, 
reasonably). 
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Level 6: Overall commentary 
 
Across the whole collection, all aspects of level 6 criteria are evidenced, with sufficient 
consistency to warrant the award of that level. The balance of fiction and non-fiction 
within thematic pieces and cross curricular writing, demonstrates an ability to adapt to 
different forms, purposes and audiences. In most pieces, time has been given for 
exploration and research, although all writing is completely independent. The science 
write-up was completed at the end of a practical session with no literacy input, 
demonstrating the transfer of skills across curriculum areas. 
 
Each piece of writing evidences a level of sentence control commensurate with level 6. 
Sentences vary in type and length with some deliberate placement for impact, e.g. the 
emphatic short statements made by the young slave in writing to his/her mother; the 
descriptive complex noun phrases in the narrative; the informal comment, engagingly 
woven into the formality of the explanation of mummification. A range of sentence 
features are used to give clarity or emphasis of meaning, e.g. complex noun phrases 
(all the person’s thoughts, emotions and deeds, good or bad); prepositional phrases 
(against the pale blue-and-green clothed hospital workers); adverbials (every moment 
of my working day). Ambitious sentence structures with multiple clauses are effectively 
employed, either to extend information or to nominalise for succinctness (The Egyptian 
form of writing...was unreadabe ...and could only be deciphered when the Rosetta 
stone was found...). Verb forms are mostly controlled and selected to convey precision 
of meaning, e.g. use of the passive voice to express formality (this was decided); 
variation within a single sentence to indicate time frames (I have found ...work is 
wearisome...am far from lonely...sitting...sharing ...have acquired...could never feel 
alone). Subordinating connectives are varied and are sometimes manipulated for 
effect (if I remember correctly; where the body was washed...before being rinsed). 
However, there is occasional repetition of similar sentence structures which 
sometimes detracts from the overall impact of the writing. A full range of punctuation, 
albeit with occasional errors, is deployed to give clarity of meaning. 

Overall organisation of texts is controlled to take account of the reader’s possible 
reaction, e.g. through the deployment of flashback techniques in the narrative (I can 
almost picture my face growing younger); the insertion of comment in the science 
write-up (it all went wrong). A range of features informs the reader of the overall 
direction of writing, e.g. opening paragraphs clearly introduce themes or create interest 
(The work here is often arduous); references link information across the text 
(Pharaoh... the most famous Pharaohs... the Boy King). Some paragraphs are shaped 
to support meaning and purpose, e.g. in the letter, consecutive paragraphs make 
succinct reference to friends in general, but there is expansion of Aten’s special friend, 
the donkey. Ideas, events and information are linked by a range of cohesive devices 
which contribute to the overall effect of the text on the reader. 

Each piece in the collection evidences writing that is confident and appropriately 
imaginative, e.g. the letter has the depth of authenticity to convince the reader of its 
provenance, whereas the science write-up is concise and factually accurate. Varying 
levels of formality are adopted according to purpose and there is use of controlled 
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informality to engage the reader in non-fiction writing. In all pieces, the writer conveys 
a strong individual voice, e.g. through the authoritative tone of the information text; the 
emotive direct address in the letter. Vocabulary is varied and mostly precise 
(pondered, anticipate, searing, luminescence, reveal). 

Overall, the collection meets the requirements for the award of level 6. 
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